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The purpose of this study was to identify the reading
resource teachers' duties perceived by elementary classroom
teachers in Area I of the Atlanta Public Schools as being
most significant in relationship to the types of assistance
they would like to receive. This study investigated the
following research questions: (1) What functions of the
reading specialist are considered to be prime? (2) What
functions of the reading specialist are considered to be
secondary? (3) What functions of the reading specialist are
seen as minor considerations? (4) Are classroom teachers'
perceptions of the duties of the reading resource teacher
related to the years of experience?
Method
A descriptive survey method was used in this study.
The data were collected from a modified verson of an opinion-
naire developed by Dr. Richard A. Thompson, College of Educa¬
tion, University of Central Florida at Orlando, Florida. The
opinionnaire contained twenty activities related to the
functions of a reading resource teacher. The rating scale
for each activity contained three designations: (1) Agree,
(2) Disagree, and (3) No opinion. The data were analyzed and
the frequency with which the response "Agree" was chosen for
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each item determined its placement in one of the three follo¬
wing categories: Prime Functions 85% agree); Secondary
Functions (<85% and >49% agree); and Minor Teacher Considera¬
tions (<50% agree).
Findings
The items from the opinionnaire themselves fell under
three headings: (1) Direct Instructional Assistance, (2) Inser¬
vice Training Assistance, and (3) Administrative Duties.
Under the title, "Direct Instructional Assistance,"
prime functions were item 3, help teachers with interpretation
of test scores (87.4% agreed); item 14, assist teachers in
providing for poor readers (96.1% agreed); item 15, assist
teachers in providing for advanced readers (91.2% agreed);
and item 13, make suggestions to help reading teachers improve
their procedures (94.1% agreed). Secondary functions contained
the following activities: item 1, assist teachers in admini¬
stering standardized and informal diagnostic instruments
(62.7% agreed); item 10, provide on-the-job help with teaching
of reading skills (83.3% agreed); and item 11, assist teachers
in developing classroom reading centers (78.6% agreed). "Minor
Teacher Considerations" contained item 18, be available to
teachers for parent conferences (37.6% agreed).
Under the title, "Inservice Training Assistance," there
were no items that fell under prime functions. Secondary func¬
tions yielded the following activities: item 7, help teachers
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coordinate management of a reading skills system so that each
teacher will know the precise skill needs of each student
(79.4% agreed); item 16, help teachers determine the reading
difficulty levels of textbooks and resource materials (71.8%
agreed); and item 20, initiate opportunities for group problem¬
sharing sessions (80.4% agreed). There were no items that
fell under "Minor Teacher Considerations."
Under the title "Administrative Duties," there were no
items that fell under the categories of Prime Functions and
Minor Teacher Considerations. The items listed under Secondary
Functions are as follows: item 17, provide consulting services
to parents concerning special testing services and test inter¬
pretation (71.8% agreed); and item 9, acquaint teachers with
university programs and courses available for educational
development (71.3% agreed).
Conclusions
The writer concludes from this study that because of
the high percentage of responses that fell under primary or
secondary functions as they pertain to direct instructional
assistance and inservice assistance, a positive attitude
toward working with the reading resource teacher does exist.
There were several items that novice, experienced and
veteran teachers were in agreement on unanimously. There was
no one item whose significance was unique to any one group of
teachers. Regardless to the years of experience, all teachers
had a need for all items.
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Imp]ications
The implications derived from the conclusions are as
fol1ows:
1. All classroom teachers, regardless of the years of
experience, have a need for the majority of the
reading resource teacher's services.
2. In relationship to years of experience, novice
teachers have more of a need for a specific
reading resource teacher's expertise than do
experienced and veteran teachers.
3. Teachers have a positive attitude toward working
with the reading resource teacher.
4. The reading resource teacher can provide a multi¬
tude of valuable services for the teacher.
Recommendations
The findings, conclusions, and implications warrant
the following recommendations:
1. Each school should assess its faculty at the end
of the school year and compile a list as to what
services they feel are needed from the reading
resource teacher for the succeeding year.
2. In preparing for inservice sessions, the expressed
specific needs of teachers should be taken into
considerat ion.
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The 1970s signified the beginning of a disturbing
decade for education. The public was becoming increasingly
dissatisfied with the academic effectiveness of public educa¬
tion, This negativism was due in part to declining achieve¬
ment and regressive test scores. There seemed to be increased
concern by parents as to whether the schools were offering an
intellectually stimulating program for the children.
One area of public education that is now under close
scrutiny by the public sector, parents and school administra¬
tors is reading instruction. There have been increased
demands for an explanation as to why students are graduating
from high school without, in many cases, functional reading
abilities. An outgrowth of this problem has been a demand
for teacher accountability in the teaching of reading.
Questions have been raised about the commitment of
today's teacher toward the teaching profession. One issue
that has emerged is "lowered teacher expectations" in respect
to what a child can learn. Ruddell stated, "It is unfortunate
that all too many teachers are willing to accept a large




There is an increasing uneasiness among school board
members. As a group, the public holds them accountable for
what transpires in schools. Because of an apparent decline
in what students are learning, school board members have
become less confident in the teacher's ability to effectively
teach.
The concept of accountability has placed tremendous
pressure on classroom reading teachers to produce positive
results with their students in the area of reading. This
phenomenon is taking place around the country including the
Atlanta Public School System. It is imperative that teachers
use the best techniques and methods available to insure
success. The reading resource teacher is one medium by which
a classroom reading teacher can seek the expertise needed to
improve his or her instructional competencies or strengthen
those areas where deficiencies are felt to exist.
What is meant by reading resource teacher? Helen M.
Robinson states that, "Today the reading consultant is a mem¬
ber of the staff of one or more schools and is available to
help teachers, administrators and parents whenever requests
are made.
iRobert Ruddell, Accountability and Reading Instruction
(Illinois: National Council of Teachers of English, 1973), p. 35.
^Helen M. Robinson, "Use the Trained Reading Consultant,"
Reading Improvement 13 (Spring 1976): 54.
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Robinson further states that, "to sum up the multiple respon¬
sibilities of the reading consultant, one might note that he
is an expert teacher with enthusiasm, tact, and the ability
to help everyone concerned with the improvement of reading in
the school.
Although it is a fact that some teachers do have weak¬
nesses in certain areas when it comes to teaching reading,
and reading resources personnel offer services to strengthen
these weaknesses, there seems to be a question as to which of
these services is appreciated more by teachers and which has
a lower priority.
Evolution of the Problem
The writer has been a teacher in the Atlanta Public
School System for thirteen years. During this time, a multi¬
tude of changes has transpired. Seemingly, one of the more
significant issues is that of accountability -- more specifi¬
cally, accountability in reading. The classroom reading
teacher in Atlanta is being monitored monthly by the research
and evaluation department as to what progress each of his/her
students has made in the attainment of a pre-determined set
of skills as prescribed by the authors of the basal reader
being utilized. The mastery of these skills is due in part
to the student's assimilation of what the teacher has taught.
• 911 b i d p. 55.
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The writer, as well as others, has experienced problems in
reading instruction, whether it be the method of instruction
for a particular skill or set of skills or the instruction of
a particular student or set of students. One observation
made by teachers is that reading resource in-service meetings
offer information that does not necessarily address what
their actual needs are at the immediate time. Another observa¬
tion is that classroom teachers would like to see the reading
resource person become more of a diagnostician; that is,
conduct diagnoses of individual students who appear to be
severely retarded in reading and interpret these diagnoses to
the teacher so that he/she can make use of the information in
his/her teaching. If the expertise of reading resource per¬
sons can be matched to meet the perceived instructional needs
of the classroom teacher, this clarification would be mutually
beneficial.
Contribution to Educational Knowledge
The findings in this study will help to clarify the role
of the reading resource person in relationship to classroom
teachers' perceptions and expectations. Clarifying the role
of the reading resource person will aid reading resource
personnel in ma.king optimum use of their expertise by structu
ring their activities to meet the demands within the educa¬
tional area.
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Teachers will be less frustrated if the assistance
offered by the reading resource teacher is a service that
meets an immediate need in their reading instructional program.
There are a limited number of reading resource teachers in
Area I who have to service a large number of schools. If the
reading resource teacher could limit his/her services to tea¬
chers' specific needs, it would make for a more efficient use
of valuable time.
Statement of the Problem
The problem of this study was to determine what rea¬
ding resource services were viewed by classroom teachers as
useful to their instructional needs for teaching reading.
Purpose of the Study
The purpose of this study was to identify the reading
resource teachers' duties perceived by elementary classroom
teachers in Area I as being most significant in relationship
to the types of assistance they would like to receive. This
study investigated the following research questions: (1) What
functions of the reading specialist are considered to be
prime? (2) What functions of the reading specialist are con¬
sidered to be secondary? (3) What functions of the reading
specialist are seen as minor considerations? (4) Are class¬
room teachers' perceptions of the duties of the reading re¬
source teacher related to the years of experience?
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Limitation of the Study
This study was limited to elementary classroom tea¬
chers in Area I of the Atlanta Public Schools.
Definition of Terms
The significant terms to be used in this study are
defined as follows:
1. Classroom teacher - one who plans and guides the
development of the learning experiences of pupils
in classroom situations and is responsible for
the activities and conduct of pupils in class
situations. 1
2. Elementary classroom teacher - a classroom teacher
teaching K-7. The elementary school has three
divisions: primary (K-3), intermediate (4-5), and
upper (6-7).
3. Resource teacher - a teacher specializing in one
subject field (such as music, science, or physical
education) who teaches on an itinerant basis,
usually in elementary grades, to supplement instruc¬
tional offerings of the regular classroom teachers
in self-contained classroom situations.2
^Carter V. Good, Dictionary of Education. 3d ed. (1973),
s.v. "Classroom Teacher," p. 105.
^Carter V. Good, "Resource Teacher," p. 496. The term
resource teacher is used synonymously with reading specialist
and reading supervisor.
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4. Reading resource teacher - used synonymously with
reading specialist and reading consultant.
Locale of the Study
The locale of the study was Area I of the Atlanta
Public School System in Atlanta, Georgia. Area I has an
elementary classroom teacher load of approximately 1,150
teachers. There are five reading resource teachers assigned
to twenty-nine Area I elementary schools.
Selection and Description of Subjects
The subjects for this study were three hundred randomly
selected elementary classroom teachers, grades 1-7, whose
schools were located in Area I of the Atlanta Public School
System.
A list of all elementary schools in Area I was com¬
piled from the Atlanta Public Schools Personnel Directory
which lists all schools by area. An alphabetical listing of
all Atlanta Public School employees is also given, naming the
school the person is affiliated with, the position or title,
the grade which the person teaches and home address.
Starting with the names listed alphabetically under
the A's, every consecutive fourth name was chosen. The name
was then checked to verify if that person taught at an Area I
school and if that person was employed as an elementary class¬
room teacher in kindergarten through seventh grade. If the
person met these requirements, this information, along with
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the person's name and address, was entered on a master sheet
as a selected respondent. If the person did not meet the
requirements necessary to be selected as a respondent, the
next consecutive fourth name was checked for usability. This
procedure was followed until three hundred classroom teachers,
in kindergarten through seventh grade, teaching in an Area I
school had been selected.
Research Design
Nature of Research
The descriptive-survey method of research was used
employing an opinionnaire to collect the needed data. The
instrument used in this study was a modification of an opin¬
ionnaire formulated by Richard A. Thompson, Ed.D., College
of Education, University of Central Florida.
Frequency tables were used to present the findings
obtained from the data. These tables were utilized to illus¬
trate the specific frequencies of responses referred to in
the study.
Procedure
An existing opinionnaire containing thirty-three items
constructed by Richard A. Thompson^ served as a basis for
iRichard A. Thompson, "Teachers' Perceptions of How
Reading Consultants Can Be Of Best Use." (Daytona Beach,
Florida: ERIC Documentation Reproduction Service, ED 179 928,
1979.
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the instrument that could be used for this research. The
modified opinionnaire, containing twenty activities relating
to the functions of a reading resource teacher, was sent to
the three hundred randomly selected teachers. The selected
teachers rated the importance of each activity according to
how strongly they felt the performance of the activity by the
reading resource teacher would aid them in their reading
instruction. The rating scale for each activity contained
three designations: (1) Agree; (2) Disagree and (3) No opinion.
Each respondent was asked to check the best possible answer
for each of the twenty items.
Teacher expectations were grouped into three catego¬
ries: prime functions, secondary functions and minor teacher
considerations. From all the opinionnaires returned, the
frequency rating given to each activity was analyzed. Desig¬
nated to prime functions were items with frequencies 85%
in the category labeled "agree." Secondary functions were
designated by items with frequencies < 85% and > 49% in the
same category. Survey items in each general area which
fell below 50% in the category "agree" were designated minor
teacher considerations. Each respondent was asked to answer
a section at the end of the opinionnaire that pertained to
years of teaching experience. This information was used to
ascertain the differences, if any, of teacher needs in rela¬
tionship to years of teaching experience. By examining
teacher responses to items according to years of experience
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the researcher was able to identify those services that
were either exclusive or more significant to novice, experi¬
enced, and veteran teachers.
CHAPTER II
REVIEW OF RELATED LITERATURE
Introduction
The review of literature related to the problem of
classroom teachers' perceptions of the reading specialist is
limited. The literature reviewed in this study was attained
by exploring the nature of perceptions, the role of the
reading specialist, and the classroom teachers' perceptions
of the reading specialist.
The Nature of Perception
The nature of perception has always been one of the
hardest things in the world to explain. Perception is so
simple anyone can do it, yet it is so universal and so indivi¬
sible that the philosophers have written their longest and
most contradictory treatises in trying to explain it.l
How should perception be defined? What are its essen¬
tial characteristics? As a first approximation, let us say
that it has something to do with our awareness of the objects
or conditions about us. It is dependent to a large extent upon
the impressions these objects make upon our senses. It is the
way things look to us, or the way they sound, feel, or smell.
Ijohn Platt, Perception and Change (Ann Arbor: Univer¬
sity of Michigan Press, 1970), p. 25.
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Perception also involves, to some degree, an under¬
standing awareness, a "meaning" or a recognition of these
obj ect s.1
Ichheiser explains perception in terms of primary
versus secondary interpretations. He states:
Primary mechanisms are those that
directly shape and misshape our
perceptions, observations, and
judgements about other people. They
lead to primary interpretations and
misinterpretations and thus to primary
images of the persons observed. In
addition to these primary mechanisms,
there are others which operate indi¬
rectly in and through the already
existing or primary images. These
secondary mechanisms have the function
of preventing us from perceiving the
obvious fact that we are victims of
certain illusions operating within
our social perceptions.2
Perception is the first thing we experience and the
last thing we understand. It is the beginnng of knowledge
and also, in some sense, the end of it.3
One of the foundations of modern cognitive theory is
the doctrine of perception that has been developed by the
Gestalt School. Gestalt theory stresses the autochthonous
Iployd H. Allport, Theories of Perception and the
Concept of Structure (New York: John Wiley and Sons, Inc.,
1955), pp. 14-15.
^Gustav Ichheiser, Appearances and Realities (San Fran¬
cisco: Jossey-Bass Inc., 1970), p. 44-45.
2john Platt, Perception and Change, p. 26.
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determinants of perception, i.e. , the factors whose operation
is independent of experience.1
Everyone who works in the field of thinking and per¬
ception is forced to acknowledge the importance of the princi¬
ples which have been so brilliantly demonstrated by the Gestalt
experimentalists. There are differences of opinion as to how
broadly these principles should be applied.2
Blake states:
Each individual begins with certain
physical structures, including the recep¬
tor, central and effector nervous systems
as well as the skeletal, respiratory,
digestive and other systems. These
several part-systems in unitary organiza¬
tion constitute the more important struc¬
tures involved in perception. The selec¬
tive manner in which these part-systems
are utilized in perception, however, is
largely determined by the unique inter¬
action between the individual and the
cultural media which he has passed
through and of which he is a part of.
Thus, the way one sees reality is contingent
not only on the capacity of his given phy¬
sical structure for detecting stimulus con¬
figurations and integrating information
about stimuli, but also on modifications
in the use of the structure which derive
from the impact of experience.^
ISolomon Diamond, Personality and Temperament (New York:
Harper and Brothers, 1957), p. 329-330.
21 bid.
^Robert Blake, Perception: An Approach to Personality (New
York: The Ronald Press Company, 1951), p. 9^
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Bruner states:
An observer is presumed to categorize
stimulus input from his environment by
the process of reaching decisions among
possible alternative categories. Such a
decision is determined not only by the
stimulus input, but also by what the
observer is prepared to perceive. The
accessibility of a given category, and
thus the likelihood of a given percept,
will depend on the observer's past expe¬
rience, the likelihood of a given input
and the observer's needs. He categorizes
(perceives) accordingly.!
Perceiving has been taken by all psychologists to be
a process by which the organism relates itself to its surroun¬
dings. In perceiving, the individual interprets, discriminates
and identifies objects and conditions experienced to be exis¬
ting in the environment.2
Perceptions seem to have reference to past experiences,
previous attitudes and even the activities which the indivi¬
dual is engaging in at the time. The way in which we perceive
is said to be linked to past experiences, which would include
preferences and beliefs we have formed. Preferences and
beliefs are the components of what we call "attitudes."
An understanding of the nature of perceptions would
not be complete without consideration being given to the
make-up of attitudes. Attitudes, the end products of the
lOaniel J. Weintraub and Edward L. Walker, Perception
(Monterey, California: Brooks and Coles Publishing Company,
1966), p. 9.
2$. Howard Bartley, Principles of Perception (New York:
Harper and Row Publishers, 1958), p. 47^
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socialization process, significantly influence man's responses
to cultural products, to other persons and to groups of
persons. If the attitude of a person toward a given object
or class of objects is known, it can be used in conjunction
with situational and other dispositional variables to predict
and explain reactions of the person to that class of objects.
To the extent the principles governing the change of attitudes
are known, they may be used to manipulate the individuals'
reaction to relevant objects.
An attitude is a set of interrelated predispositions
to action organized around an object or situation.!
Each belief within an attitude organization is con¬
ceived to have three components: a cognitive component, because
it represents a person's knowledge, held with varying degrees
of certitude, about what is true or false, good or bad, desi¬
rable or undesirable; an affective component, because under
suitable conditions the belief is capable of arousing affect
of varying intensity centering around the object of the belief,
around other objects (individuals or groups) taking a positive
or negative position with respect to the object of belief; and
a behavioral component because the belief, being a response
predisposition, must lead to some action when activated.^
!j. A. Cardno, "The Notion of Attitude: An Historical
Note," Psychology Review (1975): 345-352.
^Milton Rokeach, Beliefs, Attitudes and Values (San
Francisco: Jossey-Bass Inc., 1968), p. 113-114.
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The Role of the Reading Specialist
The title, "reading specialist," brings with it a his¬
tory of confusion. It signifies various things depending on
the state in which the reading specialist resides, the type
of certification available and even the proliferation of
other titles (consultant, coordinator, supervisor, director)
in the locale. Often, it is held by persons performing a
wide variety of services. It has evolved into a term which
is both generic and specific to certification.!
Rauch states:
One of the major problems that the
writer has encountered in his evalua¬
tion of reading programs is the failure
to define in specific terms the role of
reading personnel. The confusion about
roles and responsibilities can reduce
the effectiveness of reading programs.2
A wide diversity of practices and policies in the
employment of specialized reading personnel in the elementary
schools of Pennsylvania was evident. This is in concurrence
with study results from other states. Factors involving
title of position, acceptable certifications and qualifica¬
tions, and nature of the work revealed dissimilarities. The
! JoAnne L. Vacca, "Inservice Training and the Reading
Specialist: A Wider Perspective," Reading World 20 (May 1981)
259.
^Sidney J. Rauch, "The Administrator and the Reading
Program: Clarifying Roles of Reading Personnel," Reading World
14 (October 1974): 37-39.
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status and role of specialized reading personnel are in need
of clarification.!
In a study conducted by Garry, he found that the roles
of the specialized reading personnel appear to be limited by
the nature of their preparation and experience. The specia¬
lists seemed to exhibit those competencies which were trans¬
mitted in their particular preparatory programs. For example,
the majority of the respondents had earned most of their
credits in courses of the diagnostic and corrective nature
rather than in supervisory and administrative courses.2
The revised statement of the roles, responsibilities
and qualifications of reading specialists has been formulated
by the Professional Standards and Ethics Committee and approved
by the board of directors of the International Reading Associ¬
ation. 3
The committee states that the reading specialist
should:
. Identify students needing diagnosis
and/or remediation
. Plan a program of remediation from data
gathered through diagnosis
. Implement such a program of remediation
!v. V. Garry, "Competencies That Count Among Reading
Specialists," Journal of Reading 17 (May 1974): 612.
2lbid.
31nternational Reading Association, "Roles, Responsi¬
bilities, and Qualifications of Reading Specialists," Journal
of Reading 12 (October 1968): 60.
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. Evaluate student progress in remediation
. Interpret student needs and progress in
remediation to the classroom teacher and
the parents
. Plan and implement a developmental or
advanced program as necessary
. Complete a minimum of three years of suc¬
cessful classroom teaching in which the
teaching of reading is an important
responsibility of the position
. Complete a planned program for the
Master's degree from an accredited insti¬
tution to include:
1. A minimum of 12 semester hours
in graduate level reading courses
with at least one course in each of
the following:
a. Foundations or survey of reading
instruction or the psychology of
reading. Such a course ordinarily
would be first in a sequence of
reading courses.
b. Diagnosis and correction of rea¬
ding disabilities
c. Clinical or laboratory practicum
in reading
2. Complete at undergraduate or graduate
level study in each of the following
areas:
a. Measurement and/or evaluation
b. Child and/or adolescent psycho¬
logy
c. Psychology, including such
aspects as personality, cognition
and learning behaviors
d. Literature for children and/or
adolescents
193.Fulfill remaining portions of
the program from related areas of
studyl
The Professional Standards and Ethics Committee of
the International Reading Association defines a reading
specialist as one who "works directly or indirectly with
those pupils who could benefit from advanced training in
reading skills, and/or who works with teachers, administra¬
tors, and other professionals to improve and coordinate the
total reading program of the school.2
In the Atlanta Public School System, the Area I Rea¬
ding Resource Teacher's performance responsibilities are as
fol1ows:
1. Observes Chapter I teachers and aides in imple¬
menting the instructional program.
2. Serves as a consultant to principals and staff in
developing local procedures in compliance with
state guidelines.
3. Coordinates Chapter I reading programs in accor¬
dance with the Atlanta Public Schools' goals and
state Chapter I regulations.
4. Coordinates the interface between regular instruc¬
tion and the Chapter I program in local schools.
5. Assists in identification of eligible students
and maintenance of waiting lists.
6. Assists principals in selection and implernentat ion
of appropriate Chapter I model.
lib id., p. 61.
2 Ibid. , p. 60.
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7. Identifies appropriate trade educational mate
rials, organizing displays for principals and
staffs.
8. Develops and prepares instructional materials to
meet specific needs.
9. Assists in diagnoses of specific instructional
needs of students.
10. Advises teachers on appropriate grouping and
scheduling of students.
11. Monitors purchase requisitions for appropriate¬
ness and availability of funds.
12. Advises teachers on appropriate field trips,
expediting paper work.
13. Coordinates Area and local in-service in keeping
with guidelines.
14. Assists principals and contact teachers in
developing local in-service programs.
15. Assesses the needs of Chapter I staff, providing
appropriate in-service activities.
16. Attends District Advisory Council meetings.
17. Serves as liaison between Chapter I central staff
and schools.
18. Keeps abreast of latest trends and exemplary prac
tices in remediation of reading.
19. Models teaming behavior by coordinating Chapter
I Area functions with those of the regular
program. 1
Dietrich states:
People employed as reading specialists in
all categories must possess certain abili¬
ties that are difficult to assess in terms
of courses taken or years of experience.
^Interview with Mrs. Morrell, Area I Resource Teacher
May 1980.
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These include the ability to work with
children of all intellectual levels; to
establish rapport with students, teachers,
administrators and parents; to think through
carefully various aspects of a problem and
offer a workable solution.1
Many specialists have been employed to help children
beyond the reach of the classroom teacher, to guide the
teacher in developing a better classroom program, to assess
the needs of students who have reading difficulties and
prescribe a program of help, and to assist administrators in
building a fine, well-rounded reading program.2
Moburg describes the role of the beginning reading
consultant as one who is not a teacher or administrator.
Instead he is a staff member who serves the schools as a
resource person, adviser, in-service leader, investigator,
diagnostician, special instructor and evaluator.^
A study done by Barbara A. Hutson and others examined
how a selected group of reading specialists perceived their
roles. Results indicated that the roles most highly valued
by the reading specialists were those of:
1. Resource person - the reading specialist sup¬
plies materials on request; helps select and
evaluate materials; suggests methods appro¬
priate to individual needs; and answers ques¬
tions about reading asked by staff members and
members of the community.
^Dorothy M. Dietrich, "Standards and Qualifications
for Reading Specialists," Reading Teacher 20 (March 1967): 483.
2lbid. , p. 486.
^Lawrence G. Moburg, "A New Consultant Gets Started,"
Reading Teacher 20 (March 1967): 521.
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2. Advisor - advises administrators, teachers,
and other members of the staff about the tea¬
ching of reading within the school or school
system; keeps the school staff up-to-date on
new developments in reading as reflected in
research reports, experimentation in other
school districts, and reports at professional
meetings; and confers with parents, in order
to interpret the school reading program or
discuss individual problems.
3. Diagnostician - directs or conducts diagnoses
of individual students who appear to be severely
retarded in reading; helps teachers learn to
diagnose more effectively; interprets the results
of diagnoses to staff members, to parents, and
sometimes to students themselves to make use of
information from diagnoses in their teaching.
4. Instructor - helps teachers formally and infor¬
mally to learn about methods and materials that
will be useful to them; helps specific students
at times, especially those very retarded in rea¬
ding, and may teach a group (remedial or develop¬
mental) in order to try out new ideas or demon¬
strate certain procedures as a part of teaching
training. ^
The Pittsburg City School District, as well as seven
other districts across the country, received funds to conduct
a Special Emphasis Project. One of the primary goals of the
project was to study thoroughly the various roles of the
specialist and to observe their impact on the reading achieve
ment of students as well as their influence on the teachers
in the schools.^
^Barbara A. Hutson et al. A Multifaceted View of the
Roles of the Reading Specialist (Clearwater, Fla.: ERIC Docu-
ment Reproduction Service, ED 222 873, 1982).
^Rita M. Bean, "Role of the Reading Specialists: A
Multifaceted Dilemma," Reading Teacher 32 (January 1979): 410
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The information gained from this study indicates that
specialists perform a myriad of tasks and that they must have
administrative and organizational skills as well as teaching
and interpersonal skills. Possibly the most interesting and
valuable finding are the perceptions of the specialists' role
and how highly they value the specialists as resource persons.^
Jack L. Shore, an elementary school principal in
Seattle, Washington, gathered impressions from the faculty of
nineteen elementary schools as to the kinds and scope of
skills looked for in reading specialists.2
Shore found that the responses that related to tea¬
ching abilities implied corresponding pre-service experiences
that specialists in reading should have as follows: 1) human
relationships; 2) learning theory; 3) language; 4) tools of
communication; 5) evaluation; 6) approaches to reading; 7)
independent reading; and 8) children's interest in books.3
There is agreement in the literature in recognizing
two aspects of the teacher's role - intellectual and human,
i.e., the teacher must know his subject and have sufficient
skill in human relationships to make him successful.^
llbid., p. 413.
2jack L. Shore, "Preservice Experiences and Responsi¬
bilities," Reading Teacher (February 1972): 397-399.
3lbid. , p. 399.
^Richard W. O'Donnell, "Are We Really Preparing Rea¬
ding Specialists?" Journal of the Reading Specialist 10 (May
1971): 197.
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Although the duties of today's reading consultant









Robinson states that, "Today the reading consultant
is a member of the staff of one or two schools and is available
to help teachers, administrators and parents whenever requests
are made."2 Indeed as Robinson and Thomas point out, the con¬
sultant creates opportunities to help teachers and even to moti
vate them to see problem areas in which teachers can improve
reading instruction. Assistance can be provided immediately
after it is requested thus eliminating uncertainties and
gross instructional errors. Both new and experienced teachers
hope they will get help rather than criticism from the reading
consultant. They want to share points of view. A consultant
may hold discussions on making better use of guidebooks, on
!h. Alan Robinson, "The Reading Consultant of the
Past, Present and Possible Future," Reading Teacher 20 (March
1967): 477-478.
^Helen M. Robinson, "Use the Trained Reading Consul¬
tant," Reading Improvement 13 (Spring 1976): 54.
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helping teachers to become better acquainted with the overall
functioning of the entire reading program, or on helping them
solve their particular problems.^
As stated by Aaron, Calloway and Olson, the reading
consultant has the responsibility of functioning in four
areas:
1. Observer - (a) one of the first duties of the
reading consultant as an observer is to appraise
the materials available and their function in
the program. A survey of the use of teaching
materials, supplementary texts, resource mate¬
rials, library books, and workbooks should
provide insight into the depth of the program
when evaluated in conjunction with classroom
practices; (b) the consultant, as a result of
observation, should be able to evaluate the
needs of individuals and the strengths and
weaknesses of the program.
2. Resource Person - much of the time spent by
the consultant should be devoted to helping
individual and special groups of teachers.
The reading consultant should be available
to any teacher who wants help in the class¬
room and to any group of teachers who wants
in-service work on a group basis. The
greatest contribution that can be made by
a consultant is in working closely with
teachers in a friendly and mutually benefi¬
cial way.3.Catalyst - a third function of the reading
consultant is to act as an agent for change
in the program. The job of the consultant
is to help teachers dare to change.4.A fourth function of the reading consultant
is to act as a leader in developing under¬
standings concerning the development of
^Millard H. Black, "Problems of Big City Consultants
Reading Teacher 20 (March 1967): 506.
II
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reading skills. This implies more than a
leadership role in working with teachers;
it implies leadership in working with school
administrators and the public.1
Classroom Teachers' Perceptions
of the Reading Specialist
Frequently teachers are unaware of the services rea¬
ding specialists offer in their school or district. Other
teachers, although aware of such services, often report that
the reading specialist is of little use to them except for
working with individual children who have particular problems.
"After all," the typical comment goes, "specalists work only
with one or two students at a time. They can't understand
the problems of trying to teach thirty students or even
sixteen at a time." Teachers are reluctant to work with a
specialist who they fear may evaluate them unfairly because
of a lack of understanding of the problems involved in tea¬
ching in a classroom setting.2
There appears to be at least some professional support
that specialists in the field of reading might have a more
powerful, positive effect on reading instruction if they
devoted a portion of their time to working and consulting
with classroom teachers rather than spending all of their time
iHelen M. Robinson, "Use the Trained Reading Consul¬
tant," p. 54.
2Elizabeth 6. Cohen, Jo-Ann Intili and Susan Hurevitz
Robbins, "Teachers and Reading Specialists: Cooperation or
Isolation?" Reading Teacher 32 (December 1978): 281.
27
working with disabled readers.^
Reading specialists seem to be seen as important
necessary personnel in schools at all levels who are sometimes
used in consultation, but spent the vast majority of their
time working with children. Classroom teachers see a wide
variety of skills and attitudes as important for an effective
reading specialist. Specialists should know their area well,
should have positive attitudes about people and should respond
well in interpersonal relationships.2
Teacher attitudes toward the relationship of reading
specialists and reading in-service were surveyed in a study
done by Logan and Erickson. Their findings were: separating
teachers from their schools and from principals and requiring
in-service training on assumed reading concerns have contri¬
buted to negative attitudes toward in-service. Negative
attitudes grow from the frustration teachers feel when they
return to their classrooms and realize that ideas gleaned
from the in-service either do not fit their specific situation
or cannot be implemented without support from other teachers
Ijohn J. Pikulski and Elliot Ross, "Classroom Teachers'
Perceptions of the Role of the Reading Specialist," Journal
of Reading 23 (November 1979): 126.
2lbid. , pp. 128-131.
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and the principal.^
Teachers in east central New York, northeastern Illi¬
nois, southern Florida and southern Arizona were used by Gaus
and Smith to measure the attitudes of classroom teachers
toward the presence, the role, and the performance of reading
specialists in the elementary, junior high, and high school.
They concluded: 1) teachers appear not to be negatively
oriented toward the position of reading specialist within the
school; 2) a qualified reading specialist can provide a
multitude of valuable services for both teacher and students;
and 3) a specialist who fulfills role expectancies can expect
teachers to be cooperative.2
Thompson conducted a study to solicit the degree of
teachers' views and perceptions concerning the reading consul¬
tants' roles and responsibilities. Given a five-part semantic
differential rating scale, teachers were asked to rate indivi¬
dually thirty-three activities according to how strongly they
felt the reading consultant should be aiding them in their
teaching by providing expert assistance.^
Ijohn W. Logan and Lawrence Erickson, "Elementary Tea¬
chers Reading In-service Preferences," The Reading Teacher 33
(December 1979): 333.
2paula Gaus and Anne L. Smith. Evaluation of Teachers'
Attitudes Toward Reading Specialists (Dallas, Texas: ERIC
Documentation Reproduction Service, ED 211 950, 1981).
^Richard A. Thompson. Teachers' Perception of How Rea¬
ding Consultants Can Be of Best Use. (Daytona Beach, Fla.:
ERIC Documentation Reproduction Service, ED 179 928, 1979),
pp. 8-9.
29
From the study it was concluded that under the heading
of "Direct Instructional Assistance," teachers felt the most
important role of the consultant would be (in descending
order) primarily, 1) diagnosing students' reading problems;
2) interpretation of test results; 3) providing for poor
readers. Secondly, they listed 1) assisting teachers with
testing; 2) helping pupils develop favorable attitudes toward
reading; 3) making demonstration lessons; 4) providing on the
job help with teaching reading skills; 5) assisting in deve¬
loping reading centers; 6) being available to teachers for
parent conferences.^
Summary of the Review of Literature
The literature relating to classroom teachers' percep¬
tions of the reading specialist is limited. The pertinent
information relating to this topic was thoroughly reviewed.
1. The way we perceive others is related directly
to each belief within an attitude organization.
2. The qualifications for the reading specialist
differ from state to state.
3. The title "reading specialist" signifies various
things according to the state in which the reading
specialist resides.
4. The title "reading specialist" is used synony¬
mously with reading resource teacher and reading
consultant according to each state.
5. The role of the reading specialist is not uni¬
formly defined.
• »llbid p. 16.
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6. Teachers would like the reading specialist to
perform more as a resource person as opposed to
a clinician.
7. The reading specialist must work with teachers
in a friendly and mutually beneficial way to
insure success.
8. Although teachers in general are not negative
toward the reading specialist, some are resent¬
ful of possible criticism.
9. Reading specialists must possess strong inter¬
personal relationship qualities.
CHAPTER III
PRESENTATION AND ANALYSIS OF DATA
Introduction
This study was done to identify those reading resource
teachers' duties perceived by elementary classroom teachers in
Area I of the Atlanta Public School System, as being most sig¬
nificant in relationship to the types of assistance they would
like to receive.
More specifically, the study was done to determine
what reading resource duties were viewed by classroom teachers
as useful to their instructional needs for teaching reading.
Locale and Subjects of the Study
Area I of the Atlanta Public School System in Atlanta,
Georgia was the setting of this study. Area I has an elemen¬
tary classroom teacher load of approximately 1,150 teachers.
There are five reading resource persons assigned to the
twenty-nine Area I elementary schools.
The subjects in this study were three hundred randomly
selected elementary classroom teachers, grades 1-7, whose





The instrument used in this study was a modification
of an opinionnaire developed by Dr. Richard A. Thompson,
College of Education, University of Central Florida at Orlando,
Florida. Thompson's instrument was developed using a total
of 762 teachers from five major regions of the country who
were enrolled in graduate reading classes. These teachers
were asked to respond to an opinionnaire consisting of thirty-
three items which were selected based on a review of current
literature. This instrument was used to gather information
for a study he conducted entitled, "Teachers' Perceptions of
How Reading Consultants Can Be Of Best Use."^
The writer of this paper modified the opinionnaire
developed by Dr. Thompson in such a manner as to more accu¬
rately assess the needs of classroom teachers in Area I of
the Atlanta Public School System.
After modification, the opinionnaire, as composed
by the writer of this paper, contained twenty activities to
be rated by classroom teachers.2 The selected teachers rated
the importance of each activity according to how strongly they
felt the performance of the activity by the reading resource
iRichard A. Thompson, Teachers' Perceptions of How
Reading Consultants Can Be of Best Use (Daytona Beach. Fla. :




teacher would aid them in their reading instruction. The
rating scale for each activity contained three designations:
(1) Agree, {2) Disagree, and (3) No opinion. Each respondent
was asked to check the best of the three possible choices for
each of the twenty items.
On the basis of the teacher responses, the activities
on the opinionnaire were grouped into three categories: Prime
functions, representing those activities in which "Agree"
received 85% or more of the total responses; secondary func¬
tions, representing those activities in which "Agree" received
less than 85% and more than 49% of the total responses; and
lastly, activities where "Agree" received less than 50% of
the responses were designated minor teacher considerations.
Each respondent was asked to answer a section at the end of
the opinionnaire that pertained to his/her years of teaching
experience. This information was used to ascertain the
differences, if any, of teacher needs in relationship to
years of teaching experience.
Procedural Steps
Dr. Thompson's original opinionnaire was given to a
member of the Area I reading resource staff for review.
After examining the activities contained within the original
opinionnaire, the reading resource person deleted those
activities which were not relevant to the job performance of
the reading resource personnel in Area I of the Atlanta
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Public School System. After the deletions, the researcher's
opinionnaire contained twenty activities as opposed to Dr.
Thompson's thirty-three activities.
Three hundred copies of the opinionnaire and its cover
letter were duplicated and assembled for mailing to the chosen
teachers. These teachers were identified and selected in the
following manner: the researcher obtained a copy of the Atlanta
Public Schools Personnel Directory. From the directory, a list
of all elementary schools in Area I was compiled. An alphabetical
listing of all school system employees, along with their
position, grade taught and school affiliation is also listed in
the directory. The researcher did a random selection of
respondents by choosing every fourth name in the complete school
directory to see if that person met the criterion of being an
elementary classroom teacher, grades 1-7. If the person met
this criterion, his/her school affiliation was checked against
the compiled list of Area I elementary schools. If that person
met the specifications of being an elementary classroom teacher,
grades 1-7 in Area I, his/her name was placed on a master mailing
list. Every fourth person, thereafter, was checked in the same
manner until three hundred names had been secured.
The opinionnai res were mailed to the selected respon¬
dents requesting them to complete the enclosed opinionnaire
and return it within 10 days of its receipt in the self-addres¬
sed envelope that was provided. The letter and opinionnaire
are found in the Appendix.
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The returned opinionnaires were recorded on computer
cards and machine scored. Scores were categorized according
to their cumulative frequencies as a total group and by years
of teaching experience.
Data Analysis
The data from the returned respondents was analyzed
as a total group and by years of experience. The years of
experience were divided into three categories. Teachers with
1-3 years of experience were designated as novice teachers;
teachers with 4-15 years of teaching experience were desig¬
nated as experienced teachers; and teachers with 16 years
experience and above were designated as veteran teachers. Of
the total of 103 opinionnaires returned, there were five that
failed to give an answer to the section concerning years of
experience. Table I shows the distribution of these subjects
by years of teaching experience.
Table I
Characteristic of Sample Population by Years of
Experience As a Teacher
N = 98
Years of Experience
1-3 years 4-15 years 16 years & above
3 30 65
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Table II contains a summary of responses to the opin-
ionnaire by the total group. Under the category of Direct
Instructional Assistance, six of the seven items met the
criteria (>^ 85% agree) for classification as prime functions.
Help teachers with interpretation of test scores, keep teachers
abreast of latest assessment devices such as criterion refer¬
ence test, help teachers adapt their materials and procedures
to prescriptive teaching, be available for teaching demonstra¬
tion lessons, make suggestions to help reading teachers improve
their procedures, assist teachers in providing for poor readers,
and assist teachers in providing for advanced readers all had
a frequency of ninety percent or above. Assistance for poor
readers headed the list with ninety-nine percent agreement.
Secondary functions (<85% >49% agree) included the
largest group of services represented by nine activities (See
Table II). In descending order, these included: Assist tea¬
chers individualize reading instruction to meet pupils'
specific needs, be available to teachers for conferences and
direct assistance, initiate opportunities for group problem¬
sharing sessions, help teachers coordinate management of a
reading skills system so that each teacher will know the pre¬
cise skill needs of each student, assist teachers in develo¬
ping classroom reading centers, help teachers determine the
reading difficulty of textbooks, provide consulting services
to parents concerning special testing services and test inter¬
pretation, acquaint teachers with university programs and
TABLE II
FREQUENCY ANALYSIS FOR TOTAL GROUP
N = 103
RESPONSES












1, Assist teachers in
administering standar¬
dized and informal
diagnostic instruments. 64 62.1 32 31.1 6 5.8 1
2. Provide assistance in
diagnosing students'
reading problems. 86 83.5 16 15.5 1 1.0 0
3. Help teachers with
interpretation of test
scores. 90 87.4 9 8.7 4 3.9 0
4. Keep teachers abreast
of latest assessment
devices such as cri¬
terion reference tests. 93 90.3 9 8.7 1 1.0 0
5. Help teachers adapt
their materials and
procedures to pre¬
scriptive teaching. 90 87.4 8 7.8 3 2.9 2
TABLE II (CONT'D.)
RESPONSES












6. Assist teachers indi¬
vidualize reading
instruction to meet
pupils' specific needs. 84 81.6 10 9.7 7 6.8 2
7. Help teachers coordi¬
nate management of a
reading skills system
so that each teacher
will know the precise
skill needs of each
student. 81 78.6 17 16.5 4 3.9 1
8. Conduct in-service
workshops. 87 84.5 10 9.7 6 5.8 0




1opment. 72 69.9 17 16.5 12 11.7 2
TABLE II (CONT'D.)
RESPONSES














of reading skills. 85 82.5 7 6.8 10 9.7 1
11. Assist teachers in
developing classroom
reading centers. 81 78.6 20 19.4 2 1.9 0
12. Be available for
teaching demonstration
lessons. 97 94.2 4 3.9 2 1.9 0
13. Make suggestions to
help reading teachers
improve their proce¬
dures. 96 93.2 5 4.9 1 1.0 1
14. Assist teachers in
providing for poor
readers. 99 96.1 3 2.9 1 1.0 0
15. Assist teachers in
providing for advanced
readers. 93 90.3 6 5.8 3 2.9 1
TABLE II (CONT'D.)
RESPONSES





















test interpretation. 74 71.8 15 14.6 14 13.6 0
18. Be available to tea¬
chers for parent con¬
ferences. 38 36.9 44 42.7 19 18.4 2
19. Be available to tea¬
chers for conferences
and direct assistance. 83 80.6 9 8.7 10 9.7 1
20. Initiate opportunities
for group problem¬
sharing sessions. 82 79.6 9 8.7 11 10.7 1
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courses available for educational development; and assist
teachers in administering standardized and informal diagnostic
instruments.
Under the category of "Minor Teacher Considerations,"
only one item fell in this category and that was, "Be avail¬
able for parent conferences."
Assigning responses to the three categories resulted in
the following distribution:
Prime Functions (>^85% - Agree)
A. Provide assistance in diagnosing students' reading
problems
B. Help teachers with interpretation of test scores
C. Keep teachers abreast of latest assessment devices
such as criterion reference tests
D. Help teachers adapt their materials and procedures
to prescriptive teaching
E. Conduct in-service workshops
F. Provide on-the-job help with teaching of reading
skills
G. Be available for teaching demonstration lessons
H. Make suggestions to help reading teachers improve
their procedures
I. Assist teachers in providing for poor readers
J. Assist teachers in providing for advanced readers
Secondary Functions {< 85% and 49% - Agree)
A. Assist teachers individualize reading instruction
to meet pupils' specific needs
B. Help teachers coordinate management of a reading
skills system so that each teacher will know the
precise skills needs of each student
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C. Acquaint teachers with University programs and
courses available for educational development
D. Assist teachers in developing classroom reading
centers
E. Help teachers determine the reading difficulty
levels of textbooks and resource materials
F. Provide consulting services to parents con¬
cerning special testing services and test
interpretation
G. Be available to teachers for conferences and
direct assistance
H. Initiate opportunities for group problem-sharing
sessions
I. Assist teachers in administering standardized
and informal diagnostic instruments
Minor Teacher Considerations 50% - Agree)
A. Be available to teachers for parent conferences
Table III contains data summarizing the responses of
novice teachers. These teachers designated as prime functions
(>^ 85% agree) fifteen of the twenty services provided by the
reading resource teacher. Each service listed as a prime
function received a frequency rating of one hundred percent.
Secondary functions were comprised of two services:
Keep teachers abreast of latest assessment devices such as
criterion reference test and be available to teachers for
conferences and direct assistance. It would seem that the
activity relating to direct teacher assistance would have
been a prime function as well.
TABLE III
FREQUENCY ANALYSIS FOR TEACHERS WITH 1 TO 3 YEARS OF TEACHING EXPERIENCE
N = 3
RESPONSES












1. Assist teachers in
administering standar¬
dized and informal
diagnostic instruments. 1 33.3 2 66.7 0
2. Provide assistance in
diagnosing students'
reading problems. 3 100.0 0
3. Help teachers with
interpretation of test
scores. 3 100.0 0
4. Keep teachers abreast
of latest assessment
devices such as cri¬
terion reference tests. 2 66.7 1 33.3 0
5. Help teachers adapt
their materials and
procedures to pre¬
scriptive teaching. 3 100.0 0
TABLE III (CONT'D.)
RESPONSES












6. Assist teachers indi¬
vidualize reading
instruction to meet
pupils' specific needs. 3 100.0 0
7. Help teachers coordi¬
nate management of a
reading skills system
so that each teacher
will know the precise
skill needs of each
student. 3 100.0 0
8. Conduct in-service
workshops. 3 100.0 - - • 0




lopment. 1 33.3 2 66.7 0
TABLE III (CONT'D.)
RESPONSES














of reading skills. 3 100.0 _ •• 0
11. Assist teachers in
developing classroom
reading centers. 3 100.0 . . . . 0
12. Be available for
teaching demonstration
lessons. 3 100.0 . . 0
13. Make suggestions to
help reading teachers
improve their proce¬
dures. 3 100.0 0
14. Assist teachers in
providing for poor
readers. 3 100.0 0
15. Assist teachers in
providing for advanced
readers. 3 100.0 0
TABLE III (CONT'D.)
RESPONSES





















test interpretation. 3 100.0 0
18. Be available to tea¬
chers for parent con¬
ferences. 1 33.3 2 66.7 0
19. Be available to tea¬
chers for conferences
and direct assistance. 2 66.7 1 33.3 0
20. Initiate opportunities
for group problem¬
sharing sessions. 3 100.0 0
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The third category, "Minor Teacher Considerations,"
contained three services: Be available to teachers for parent
conferences, acquaint teachers with university programs and
courses available for educational development, and assist
teachers in administering standardized and informal diagnos¬
tic instruments. Concerning "Acquainting teachers with
university programs," the low priority given this service is
understandable because novice teachers move on the pay-scale
for three consecutive years before there is a necessity for
developmental courses for further movement.
The responses from this group were categorized as
fol1ows:
Prime Functions (>^85% - Agree)
A. Initiate opportunities for group problem-sharing
sessions
B. Provide consulting services to parents concer
ning special testing services and test interpre
tat ion
C. Help teachers determine the reading difficulty
levels of textbooks and resource materials
D. Assist teachers in providing for advanced readers
E. Assist teachers in providing for poor readers
F. Make suggestions to help reading teachers improve
their procedures
G. Be available for teaching demonstration lessons
H. Assist teachers in developing classroom reading
centers
I. Provide on-the-job help with teaching of reading
skills
J. Conduct in-service workshops
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K. Help teachers coordinate management of a reading
skills system so that each teacher will know the
precise skill needs of each student
L. Assist teachers individualize reading instruction
to meet pupils' specific needs
M. Help teachers adapt their materials and proce¬
dures to prescriptive teaching
N. Help teachers with interpretation of test scores
O. Provide assistance in diagnosing students' reading
problems
Secondary Functions (<85% and > 49% - Agree)
A, Keep teachers abreast of latest assessment devices
such as criterion reference tests
B. Be available to teachers for conferences and
direct assistance
Minor Teacher Considerations 50% - Agree)
A. Be available to teachers for parent conferences
B. Acquaint teachers with University programs
and courses available for educational deve-
1opment
C. Assist teachers in administering standardized
and informal diagnostic instruments
Responses of experienced teachers are summarized in
Table IV, Experienced teachers assigned to the category,
prime functions ( ^ 85% agree), nine services of the reading
resource teacher. Heading the list with frequency ratings of
over ninety percent were: Assist teachers in developing class¬
room reading centers, make suggestions to help reading tea¬
chers improve their procedures, assist teachers in providing
TABLE IV
FREQUENCY ANALYSIS FOR TEACHERS WITH 4 TO 15 YEARS OF TEACHING EXPERIENCE
N = 30
RESPONSES












1. Assist teachers in
administering standar¬
dized and informal
diagnostic instruments. 18 60.0 9 30.0 2 6.7 1
2. Provide assistance in
diagnosing students'
reading problems. 26 86.7 4 13.5 0
3. Help teachers with
interpretation of test
scores. 25 83.3 2 6.7 3 10.0 0
4. Keep teachers abreast
of latest assessment
devices such as cri¬
terion reference tests. 26 86.7 3 10.0 1 3.3 0
5. Help teachers adapt
their materials and
procedures to pre¬
scriptive teaching. 26 86.7 3 10.0 1 3.3 0
TABLE IV (CONT'D.)
RESPONSES












6. Assist teachers indi¬
vidualize reading
instruction to meet
pupils' specific needs. 26 86.7 4 13.3 0
7. Help teachers coordi¬
nate management of a
reading skills system
so that each teacher
will know the precise
skill needs of each
student. 25 83.3 4 13.3 1 3.3 0
8. Conduct in-service
workshops. 25 83.3 3 10.0 2 6.7 0




lopment. 19 63.3 4 13.3 6 20.0 1
TABLE IV (CONT'D.)
RESPONSES














of reading skills. 24 80.0 . 6 20.0 0
11. Assist teachers in
developing classroom
reading centers. 27 90.0 1 3.3 2 6.7 0
12. Be available for
teaching demonstration
lessons. 26 86.7 3 10.0 1 3.3 0
13. Make suggestions to
help reading teachers
improve their proce¬
dures. 28 93.3 2 6.7 0
14. Assist teachers in
providing for poor
readers. 29 96.7 1 3.3 0
15. Assist teachers in
providing for advanced
readers. 30 100.0 0
TABLE IV (CONT'D.)
RESPONSES





















test interpretation. 24 80.0 4 13.3 2 6.7 0
18. Be available to tea¬
chers for parent con¬
ferences. 14 46.7 9 30.0 7 23.3 0
19. Be available to tea¬
chers for conferences
and direct assistance. 24 80.0 5 16.7 1
20. Initiate opportunities
for group problem¬
sharing sessions. 27 90.0 2 6.7 1
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for poor readers, initiate opportunities for group problem¬
sharing sessions, and assist teachers in providing for
advanced readers which was the only service to receive a
frequency rating of one hundred percent.
Secondary functions represented the largest category
with eleven services. Heading the list in this category were:
Help teachers with interpretaton of test scores, help teachers
coordinate managemnt of a reading skills system so that each
teacher will know the precise skill needs of each student,
and conduct inservice workshops, all of which received a fre¬
quency rating of eighty-three percent.
The category, "Minor Teacher Considerations," con¬
tained only one item, "Be available to teachers for parent
conferences."
The responses from this group of teachers fell into
the following categories:
Prime Functions (>^ 85% - Agree)
A. Initiate opportunities for group problem-sharing
sessions
B. Assist teachers in providing for advanced readers
C. Assist teachers in providing for poor readers
D. Make suggestions to help reading teachers improve
their procedures
E. Assist teachers in developing classroom reading
centers
F. Be available for teaching demonstration lessons
6. Assist teachers individualize reading instruction
to meet pupils' specific needs
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H. Help teachers adapt their materials and procedures
to prescriptive learning
I. Keep teachers abreast of latest assessment devices
such as criterion reference tests.
Secondary Functions (< 85% and > 49% - Agree)
A. Be available for teachers for conferences and
direct assistance
B. Provide consulting services to parents concerning
special testing services and test interpretation
C. Help teachers determine the reading difficulty
levels of textbooks and resource materials
D. Provide on-the-job help with teaching reading
skills
E. Acquaint teachers with University programs and
courses available for educational development
F. Conduct in-service workshops
G. Help teachers coordinate management of a reading
skills system so that each teacher will know the
precise skill needs of each student.
H. Help teachers with interpretation of test scores
I. Assist teachers in administering standardized and
informal diagnostic instruments
Minor Teacher Considerations 50% - Agree)
A. Be available to teachers for parent conferences
Table V contains the responses of veteran teachers.
The category, prime functions (>^ 85% agree), was represented
by seven services. Heading the list with frequency rating
above ninety percent were: Keep teachers abreast of latest
assessment devices such as criterion reference test, make
TABLE V
FREQUENCY ANALYSIS FOR TEACHERS WITH 16 YEARS OR EXPERIENCE AND ABOVE
N = 65
RESPONSES












1. Assist teachers in
administering standar¬
dized and informal
diagnostic instruments. 44 67.6 17 26.2 4 6.2 0
2. Provide assistance in
diagnosing students'
reading problems. 53 84.6 9 13.8 1 1.5 0
3. Help teachers with
interpretation of test
scores. 59 90.8 6 9.2 . 0
4. Keep teachers abreast
of latest assessment
devices such as cri¬
terion reference tests. 61 93.8 4 6.2 0
5. Help teachers adapt
their materials and
procedures to pre¬
scriptive teaching. 58 89.2 4 6.2 1 1.5 2
TABLE V (CONT'D.)
RESPONSES












6. Assist teachers indi¬
vidualize reading
instruction to meet
pupils' specific needs. 51 78.5 6 9.2 7 10.8 1
7. Help teachers coordi¬
nate management of a
reading skills system
so that each teacher
will know the precise
skill needs of each
student. 49 75.4 13 20.0 2 3.1 1
8. Conduct in-service
workshops. 54 83.1 7 10.8 4 6.2 1




1opment. 50 76.9 9 13.8 5 7.7 1
TABLE V (CONI'D.)
RESPONSES














of reading skills. 54 83.1 6 9.2 4 6.2 1
11. Assist teachers in
developing classroom
reading centers. 49 75.4 16 24.6 . 0
12. Be available for
teaching demonstration
lessons. 64 98.5 . 1 1.5 0
13. Make suggestions to
help reading teachers
improve their proce¬
dures. 60 92.3 3 4.6 1 1.5 1
14. Assist teachers in
providing for poor
readers. 63 96.9 2 3.1 . 0
15. Assist teachers in
providing for advanced
readers. 57 87.7 4 6.2 3 4.6 1
TABLE V (CONT'D.)
RESPONSES





















test interpretation. 45 69.2 9 13.8 11 16.9 0
18. Be available to tea¬
chers for parent con¬
ferences. 23 35.4 30 46.2 11 16.9 1
19. Be available to tea¬
chers for conferences
and direct assistance. 55 84.6 7 10.8 3 4.6 0
20. Initiate opportunities
for group problem¬
sharing sessions. 48 73.8 8 12.3 9 13.8 0
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suggestions to help reading teachers improve their proce¬
dures, and assist teachers in providing for poor readers,
which had the highest frequency rating of ninety-six percent.
The category, secondary functions (<85% and >49%
agree), contained eleven services. The services with the
highest frequency rating for this category were: Be available
to teachers for conferences and direct assistance and provide
assistance in diagnosing students' reading problems. It
would seem that "Assistance in diagnosing students' reading
problem" would have been a minor teacher consideration for
teachers with sixteen years of experience or more. The
researcher expected more items to fall under the category,
"Minor Teacher Considerations" than actually did for this
veteran group of teachers.
The category, "Minor Teacher Considerations," (£ 50%
agree), contained only one service: Be available to teachers
for parent conferences. This item, with a frequency rating
of 35%, was the only item all three groups of teachers agreed
upon unanimously as being a minor teacher consideration.
From an analysis of the responses, they fell into the
following categories:
Prime Functions (>^ 85% - Agree)
A. Help teachers with interpretation of test scores
B. Keep teachers abreast of latest assessment devices
such as criterion reference tests
C. Help teachers adapt their material and procedures
to prescriptive teaching
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D. Be available for teaching demonstration lessons
E. Make suggestions to help reading teachers improve
their procedures
F. Assist teachers in providing for poor readers
G. Assist teachers in providing for advanced readers
Secondary Functions (<85% and > 49% - Agree)
A. Assist teachers in administering standardized and
informal diagnostic instruments
B. Provide assistance in diagnosing students' reading
problems
C. Assist teachers individualize reading instruction
to meet pupils' specific needs.
D. Conduct in-service workshops
E. Acquaint teachers with University programs and
courses available for educational development
F. Provide on-the-job help with teaching of reading
skills
G. Assist teachers in developing classroom reading
centers
H. Help teachers determine the reading difficulty
levels of textbooks and resource materials
I. Provide consulting services to parents concerning
special testing services and test interpretation
J. Be available to teachers for conferences and
direct assistance
K. Initiate opportunities for group problem-sharing
sessions
Minor Teacher Considerations (_< 50% - Agree)
A. Be available to teachers for parent conferences
CHAPTER IV
SUMMARY, FINDINGS, CONCLUSIONS, DISCUSSION,
IMPLICATIONS AND RECOMMENDATIONS
Summary
This study was done to identify those reading resource
teachers' duties perceived by classroom teachers in Area I of
the Atlanta Public Schools as being most significant in
relationship to the types of assistance they would like to
receive.
More specifically, the study was done to find out,
of the duties performed by the reading resource teacher in
Area I, which duties would be considered prime functions,
which would be considered secondary functions, and which
would be considered minor teacher considerations.
An opinionnaire was administered to selected Area I
elementary classroom teachers to assess the reading resource
teachers' duties as viewed by each of them.
The responses to each item of the opinionnaire were
computed to obtain a frequency. According to the frequency
percent, the items were categorized as prime functions, secon¬
dary functions, or minor teacher considerations. Teachers
with one to three years teaching experience were designated
novice teachers; four to fifteen years teaching experience -
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experienced teachers; and sixteen years and above - veteran
teachers.
Findings
An examination of the responses made by the subjects
to each of the items on the opinionnaire yielded the following
information:
Item 1 - Assist teachers in administering standar¬
dized and informal diagnostic instruments. All agreed that
this was a secondary function.
Item 2 - Provide assistance in diagnosing students'
reading problems. This item was a prime function for novice
and experienced teachers, but was considered a secondary
function by veteran teachers.
Item 3 - Help teachers with interpretation of test
scores. Novice and veteran teachers considered this a prime
function, whereas, experienced teachers considered it a
secondary function.
Item 4 - Keep teachers abreast of latest assessment
devices such as criterion reference test. Novice teachers
considered this a prime function, and experienced and veteran
teachers considered it a secondary function.
Item 5 - Help teachers adapt their materials and proce¬
dures to prescriptive reading. Novice, experienced, and
veteran teachers were unanimous in designating this item a
prime function.
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Item 6 - Assist teachers individualize reading instruc¬
tion to meet pupils' specific needs. Novice and experienced
teachers considered this a prime function, whereas, veteran
teachers considered this item a secondary function.
Item 7 - Help teachers coordinate management of a
reading skills system so that each teacher will know the
precise skill needs of each student. Novice teachers consi¬
dered this a prime function, whereas, veteran and experienced
teachers considered this a secondary function.
Item 8 - Conduct in-service workshops. Novice tea¬
chers considered this a prime function and experienced and
veteran teachers considered this item a secondary function.
Item 9 - Acquaint teachers with University programs
and courses available for educational development. Novice
teachers considered this a minor teacher consideration, and
experienced and veteran teachers considered this item a
secondary function.
Item 10 - Provide on-the-job help with teaching of
reading skills. Novice teachers considered this a prime
function, whereas, experienced and veteran teachers considered
this a secondary function.
Item 11 - Assist teachers in developing classroom
reading centers. Novice and experienced teachers considered
this a prime function, whereas, veteran teachers considered
this item a secondary function.
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Item 12 - Be available for teaching demonstration
lessons. Novice, experienced and veteran teachers were
unanimous in designating this item a prime function.
Item 13 - Make suggestions to help reading teachers
improve their procedures. Novice, experienced and veteran
teachers were unanimous in designating this item a prime
function.
Item 14 - Assist teachers in providing for poor rea¬
ders. Novice, experienced and veteran teachers were unanimous
in designating this item a prime function.
Item 15 - Assist teachers in providing for advanced
readers. Novice, experienced and veteran teachers were
unanimous in designating this item a prime function.
Item 16 - Help teachers determine the reading diffi¬
culty levels of textbooks and resource materials. Novice
teachers considered this a prime function, whereas, experienced
and veteran teachers considered this a secondary function.
Item 17 - Provide consulting services to parents con¬
cerning special testing services and test interpretation.
Novice teachers considered this a prime function, whereas,
veteran and experienced teachers considered this a secondary
function.
Item 18 - Be available to teachers for parent confer¬
ences. Novice, experienced and veteran teachers were unani¬
mous in designating this item a minor teacher consideration.
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Item 19 - Be available to teachers for conferences
and direct assistance. Novice teachers considered this a
minor teacher consideration, whereas, experienced and veteran
teachers considered this a secondary function.
Item 20 - Initiate opportunities for group problem¬
sharing sessions. Novice and experienced teachers considered
this a prime function, whereas, veteran teachers considered
this item a secondary function.
Conclusions
The majority of the duties performed by the Area I
resource teacher were perceived by Area I elementary classroom
teachers as being significant in relationship to the types of
assistance they would like to receive. Eighteen items were
considered either prime or secondary functions with only two
items designated a minor teacher consideration by the total
group. There was no one item whose significance was unique
to any one group of teachers.
Discussion
The writer, in assessing the information yielded in
this study, was not surprised that involving the resource
teacher in parent conferences was seen as a minor teacher
consideration by all three groups of teachers. The classroom
teacher is the most knowledgeable person to discuss the
progress of a child with the parent.
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Of the three groups, novice teachers placed fifteen
of the twenty services of the reading resource teacher in the
category "prime functions." They possibly needed more assis¬
tance because of a lack of experience. However, novice
teachers comprised the smallest group in terms of respondents
with a representation of three people.
Experienced teachers, represented by thirty respon¬
dents, implied by their responses a primary need for services
of a direct instructional nature. This could be accounted
for by the fact that teaching reading is an on-going learning
experience with better teaching strategies being constantly
sought.
Veteran teachers comprised the largest group with
sixty-five respondents. It is noteworthy that these teachers
placed only one service of the reading resource teacher in
the category, "Minor Teacher Considerations." It would seem
that this group, because of years of experience, would have
had less of a need to place as many items in the primary or
secondary functions categories as did.
The conclusions in this study do not support the con¬
clusions of the study done by Logan and Erickson. They con¬
cluded that teachers appear to be negatively oriented toward
the position of reading specialist. The writer concludes from
this study that because of the high percentage of responses
that fell under primary or secondary functions as they pertain
to direct instructional assistance and inservice assistance.
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a positive attitude toward working with the reading resource
teacher does exist.
The position that resource teachers should work pri¬
marily with teachers rather than pupils is supported by the
study. In conclusion, there were several items that novice,
experienced and veteran teachers were in agreement on unani¬
mously. There was no one item whose significance was unique
to any one group of teachers. Regardless to the years of
experience, all teachers had a need for all items.
Implications
The implications derived from the conclusions are as
fol1ows:
1. All classroom teachers, regardless of the years
of experience, have a need for a majority of the
reading resource teacher's services.
2. In relationship to years of experience, novice
teachers have more of a need for a specific
reading resource teacher's expertise than do
experienced and veteran teachers.
3. Teachers have a positive attitude toward working
with the reading resource teacher.
4. The reading resource teacher can provide a multi
tude of valuable services for the teacher.
Recommendations
The findings, conclusions, and implications warrant
the following recommendations:
1. Each school should assess its faculty at the end
of the school year and compile a list of services
they feel are needed from the reading resource
teacher for the succeeding year.
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2. In preparing for inservice sessions, the
expressed specific needs of teachers should be
taken into consideration.
APPENDIX
1190 Tuckawanna Dr., S.W.
Atlanta, Georgia 30331
July 28, 1983
Dr. Richard A. Thompson
College of Education
University of Central Florida
Orlando, Florida 32816
Dear Dr. Thompson:
I recently read your study concerning the perception of
classroom teachers as to how the reading specialist can be of
best use. I found the article to be very enlightening.
I am currently completing the requirements for the Educa¬
tion Specialist degree in Elementary Education at Atlanta
University. I would like to assess the elementary classroom
teachers in my district as to their perceptions of the utili¬
zation of our reading specialists. With your permission, I
would like to use your instrument in assessing these teachers.
When I complete my study, I would share the results with you.
Thank you in advance for your cooperation.





Mrs. Lorette T. Abercrombie
1190 Tuckawanna Dr., S.W.
Atlanta, Georgia 30331
Dear Mrs. Abercrombie:
Please feel free to use my opinionnaire for your study.








I am an Ed.S. candidate in the School of Education at
Atlanta University. My thesis study is "Classroom Teachers'
Perceptions of the Services Provided by Reading Resource Per¬
sonnel." The findings in this study will assist reading
resource personnel in making optimum use of their expertise
by structuring their activities to meet the demands within
the educational area. The sample for this study will be
composed of elementary classroom teachers, specifically from
Area I.
I realize that your time is valuable. However, I would
appreciate your completing the enclosed opinionnaire and sen¬
ding it back to me within the next ten days. A stamped,
self-addressed envelope is provided for your convenience.
This study has been approved by the Atlanta Board of
Education.
Thank you for your cooperation.
Sinoerely,
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TEACHERS' PERCEPTIONS OF HOW THE READING CONSULTANT
CAN BE OF BEST USE
An Opinionnaire* Developed By
Richard A. Thompson
University of Central Florida
Orlando, Florida
DIRECTIONS: Respond to each of the items as follows:
Agree Disagree No opinion
At the end of each statement, check the one
response that best represents your feelings.
Respond to each of the statements as best
you can. Please do not omit any.
DO NOT SIGN YOUR NAME.
*The opinionnaire has been modified for my study.
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OPINIONNAIRE
Reading Resource Teachers should:
1. Assist teachers in administering standardized and informal
diagnostic instruments.
Agree Disagree No opinion
2. Provide assistance in diagnosing students' reading pro¬
blems.
Agree Disagree No opinion
3. Help teachers with interpretation of test scores.
Agree Disagree No opinion
4. Keep teachers abreast of latest assessment devices such as
criterion reference tests.
Agree Disagree No opinion
5. Help teachers adapt their materials and procedures to pre¬
scriptive teaching.
Agree Disagree No opinion
6. Assist teachers individualize reading instruction to meet
pupils' specific reading needs.
Agree Disagree No opinion
7. Help teachers coordinate management of a reading skills
system so that each teacher will know the precise skill
needs of each student.
Agree Disagree No opinion
8. Conduct in-service workshops.
Agree Disagree No opinion
9. Acquaint teachers with university programs and courses
available for educational development.
Agree Disagree No opinion
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10. Provide on-the-job help with teaching of reading skills.
Agree Disagree No opinion
11. Assist teachers in developing classroom reading centers.
Agree Disagree No opinion
12. Be available for teaching demonstration lessons.
Agree Disagree No opinion
13. Make suggestions to help reading teachers improve their
procedures.
Agree Disagree No opinion
14. Assist teachers in providing for poor readers.
Agree Disagree No opinion
15. Assist teachers in providing for advanced readers.
Agree Disagree No opinion
16. Help teachers determine the reading difficulty levels of
textbooks and resource materials.
Agree Dis agree No opinion
17. Provide
testing
consulting services to parents concerning special
services and test interpretation.
Agree Disaqree No opinion
18. Be available to teachers for parent conferences.
Agree Disagree No opinion
19. Be available to teachers
tance.
for conferences and direct assis
Agree Disagree No opinion
20. Initiate opportunities for group problem-sharing sessions
Agree Disaqree No opinion
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Please check the following as it applies to you:
Number of years as an elementary classroom teacher
1 - 3 years
4-15 years
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